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SCHOOL SPOTLIGHT: THE BEWBUSH ACADEMY  

NEW OUTDOOR LEARNING SPACE! 

by Christine Dickens (Bewbush Academy)  

Bewbush have been developing their outdoor 

learning space.  During the summer break a 

new allotment area was created and some of 

Year 6 have already planted potatoes during 

their World War II project – they’re all looking 

for a bumper harvest in the spring. 

There is an area of long grass with newly 

planted trees and a willow dome – that looks a little bare at the moment and 

all have been assured this will continue to grow and create a great dark 

space!   Finally, in the last week of the Autumn Term, the outdoor classroom 

arrived, it has benches and tables and will be a fabulous space for outdoor 

learning and offer some much needed shade during the summer. This will 

really complement the new curriculum being developed that has a huge 

focus on well-being and outdoor learning. 

EYFS AREA 

Improvements have been taking place in the 

Bewbush EYFS area too!  Over the summer 

a major refurbishment development went 

ahead and walls were built to create 3 

fabulous classroom bases and a smaller 

shared area.  The classrooms were all identically furnished but all in a range 

of different bright colours.  If you stand in the shared area with all the doors 

closed and the children in the classrooms you can almost hear a pin drop 

with all the sound-proofing that has gone into the walls.  This new 

development has really helped the children settle more quickly into their new 

classes but given them space to spread when 

needed during free-flow time.  Even the staff 

have somewhere to have their break and 

their PPA time without having to step over 

and around boxes of resources and they 

have their own toilet that is no longer shared 

with the Children’s Centre – about time! 
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WRITING UPDATE 

by Sam Morgan (Broadfield Primary)  

& Rhiannon Whiting (Seymour Primary) 

ASSESSING WRITING AT KS2 

For writing in key stage 2, nothing has changed aside from the standards 

below ‘working towards’. These have changed from the PKG down to P-

Scales and you can no longer assess children using the old format. This 

year, the standards range from Standard 1 (at the lowest end) to Standard 6 

(which is the equivalent to meeting the KS1 age expected standard). Click 

here to open a copy of these standards, with the bullet pointed 

statement breakdown, accessible from Gov.uk website. 

ASSESSING WRITING AT KS1 

‘Writing effectively and coherently for different purposes, drawing on 

their reading to inform the vocabulary and grammar of their writing’.  

At KS1, this is one of the hardest statements to meet when proving Greater Depth writing.  Many children meet 

all the requirements for working at the expected standard as well as working above, however if they are not 

showing they can use their breadth of reading to enhance their writing they will be assessed as expected.  

It goes without saying that every good author is a reader first. This is no different for our children as writers. We 

should be encouraging them to read as much and as often as we can and this includes our class reads. 

Emphasising your enthusiasm for reading as a teacher can only do wonders for your children ’s creative writing. 

Why not try letting your children keep a notebook or journal so they can jot down ideas and vocabulary as and 

when they hear or read it? Starting this from a young age will mean that by the time the children have reached 

upper Key Stage 2, they will confidently use and reflect on ideas to enhance their writing appropriately.  

BOOKS TO INSPIRE... 

But what texts are currently around to feed their hunger? Well, there are simply so many 

that it would be impossible to create a definitive list. However, each term we will try to 

provide a few to whet your appetites. 

The Light  Jar by Lisa Thompson 

This term, I used The Light Jar by Lisa Thompson (published last year) as my class 

reader. It prompted so much discussion that we ended up producing some real quality 

writing from it. This children thought the book was so brilliant that they asked me to buy 

her other well-known book, The Goldfish Boy, for our class book corner. Who am I to 

refuse?! 

Flotsam by David Wiesner 

Another brilliant, slightly shorter, example is Flotsam by David Wiesner. If you 

want some cracking description, just give the children some time to get lost in 

the images of the book. It’s absolutely fantastic, a real visual adventure for 

those low attainers to access the rich vocabulary of age-appropriate texts. I also 

found this one particularly useful for those relatively new to English. 

“...visual adventure 

for those low 

attainers to access 

the rich vocabulary 

of age-appropriate 

texts…particularly 

useful for those 

relatively new to 

English.” 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/738700/2018-19_Pre-key_stage_2_-_pupils_working_below_the_national_curriculum_a.._.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/738700/2018-19_Pre-key_stage_2_-_pupils_working_below_the_national_curriculum_a.._.pdf
https://www.amazon.co.uk/Light-Jar-Lisa-Thompson/dp/1407171283
https://www.amazon.co.uk/Goldfish-Boy-Lisa-Thompson/dp/1407170996/ref=pd_lpo_sbs_14_t_0?_encoding=UTF8&psc=1&refRID=CP1XM6R27D8CZD7BPHB3
https://www.amazon.com/Flotsam-David-Wiesner/dp/0618194576


INTERACTIONS FOR IMPACT 

by Liz Mellor (Seymour Primary & WSCC Moderator) 

In September, I was fortunate to start the year at Seymour School 

with a blank canvas for an EYFS environment. Our building was 

empty due to a refurbishment and as we unpacked, we had the 

opportunity to carefully consider and develop a high quality, enabling 

environment. We wanted it to work effectively to support our 

interactions with the children and move them on in their next steps.  

As we all return to our settings in the new year, we will naturally audit 

our continuous provision through our planning. When setting up each 

area it’s important to consider what experiences, skills and knowledge the children will bring, how they will 

access the equipment and resources in that area and how it will support them to move on. For a child to make 

their next steps, the quality interactions we make are vital.  

As EYFS teachers, when we plan our environment, we should also be considering the interactions that may go 

on in that area, both between peers and the adult and child. If we look at the work of Vygotsky he talks about the 

‘Zone of Proximal Development’1. The most brain development takes place when a child is in this Zone- the 

ZPD. Vygotsky’s research showed that mothers playing with their child interacted with them in a way that was 

naturally tailored to moving them on- general encouragement, specific instructions and direct demonstration. This 

was because they were reacting to their child within the ZPD and as a result the child was learning.  

There is an increasing importance in our role to make our environments language rich due to the changing 

quality of social interactions at home. It is vital that we maximise our impact through quality interactions as the 

children are playing, not just asking questions to assess what the child knows.  

Consider the difference in a role play scenario in the home corner:  

Practitioner 1: ‘What are you cooking?’ ‘Dinner’, the child presents the dinner to the adult who pretends to eat it. 

Practitioner 2: ‘That smells good, I wonder what I can smell?’ ‘Apple pie’ replies the child. Now the practitioner 

has an opening to talk about where apples come from, how to make the pie, what they taste like, cut and peel 

apples, or even make some real apple pie. These interactions would facilitate research, investigation, modelling 

new skills, creating more opportunities for language development.  

Whatever age we are teaching, we can make a huge difference in our practice by considering how we are going 

to interact to bring the child into the ZPD. It’s not about constantly questioning, we must ponder, investigate, 

challenge, demonstrate, make links to prior learning and model vocabulary.  

So, when we are planning lessons it’s imperative that we discuss with our teams the opportunities for quality 

interactions that could be made and ensure that we are making the time to do so each lesson.  If we develop our 

skills in interacting and identifying opportunities for next steps, we will always find an opening for new learning.  

References: McLeod, S. A. (2012). Zone of proximal development. Retrieved from https://

www.simplypsychology.org/Zone-of-Proximal-Development.html  

CONNECT: A Marked Improvement? (click here to open) 

Many of the Vygotsky’s principles of social development in EYFS children be transferred to all T&L.  This 

connects well to current thinking around feedback marking, whereby the impact of teacher feedback 

depends on how well our comments (verbal or written) move the child into their ZPD.  Read EEFs article 

to review the evidence behind current marking practice in supporting pupil progress. 

https://www.simplypsychology.org/Zone-of-Proximal-Development.html
https://www.simplypsychology.org/Zone-of-Proximal-Development.html
https://educationendowmentfoundation.org.uk/public/files/Publications/EEF_Marking_Review_April_2016.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/EEF_Marking_Review_April_2016.pdf


PEDAGOGY+ 

By Cat McKeever (Seymour Primary) & Laurence Holmes (The Mill Primary) 

CHALLENGE & OVERLOAD 

“Challenge is key to developing self-regulation and metacognition: if learners are not challenged, they will not 

develop new and useful strategies; nor will they reflect deeply on the content they are engaging with, or on their 

learning strategies, or stretch their understanding of themselves. Put simply, and somewhat paradoxically, if 

pupils have to undertake a task that makes them struggle (remember ‘deliberate difficulties’), they are more likely 

(in the future) to recall information from such tasks from their long-term memory.” 

Education Endowment Foundation 

REDUCING COGNITIVE LOAD   

Extracts from Making Learning Stick by Dominic Shibli and Rachel 
West - read more here                                                                                                                                      
 
Intrinsic cognitive load can be reduced by breaking down the 

subject content, sequencing the delivery so that sub-tasks are taught 

individually before being explained together as a whole. The idea is 

to not overwhelm a student too early on in the introduction of new 

work.     

Extraneous cognitive load can be reduced by the way in which 

instructions are presented. We make sense of new material by 

referencing schema or mental models of pre-existing knowledge. 

Lack of clarity in instruction puts too high a load on the working 

memory, and so too much time is spent problem-solving the 

instructions as opposed to new schema formation.  

Each newsletter we will select a range of strategies for you to try in class to help reduce cognitive overload.  

Trade Cards are a great way to record new strategies and share amongst your colleagues.  Click on the buttons 

to download this week’s Trade Cards 

 

“We do not learn from experience...  

we learn from reflecting on experience.” 

John Dewey 

 

Trade Card 

Tips to try... 

Pose, 

Pause, 

Pounce, 

Bounce Hinge 

Questions 

Treasure 

Hunt 

Chinese 

Whispers 

KWL   

Grids 

Diamond 9 

https://impact.chartered.college/article/shibli-cognitive-load-theory-classroom/
https://drive.google.com/open?id=1kXOc07rUw2iBeF0awNDQBOXosv98YWqo
https://drive.google.com/open?id=1zLeUVn12TqCph6WhFMjMFXK7UrKrtWYN
https://drive.google.com/open?id=1giWCh8Cg8qfMyeUqiS-zuQ8_4L8i9vwI
https://drive.google.com/open?id=1V7NMzguH5jTREkveiwgzJkZXceUkfbrT
https://drive.google.com/open?id=1U_yDPH4TK0UtPHWN4MWaq0IifjZbOgvT
https://drive.google.com/open?id=1TRFsrSvyAe8ljv5siW8v8QOMC8PNXWCB

